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Introductory Part
     Language - native or foreign –is a way of communication, way of getting and transmission of information about actual world. It gives an opportunity to receive the ways of perception and expression of their thoughts about things, events, and their connection through a foreign language.
It's obvious that the English language is widely used. Many people begin studying foreign languages and they use their knowledge in their life. The development of international communication makes foreign languages not only an interesting subject at school but also necessary means of nations’ dialogues, of peoples’ integration. Our needs in such specialists, who can speak a foreign language, rise higher and higher. 

For many years the English language has been a world one. Knowledge of this language is necessary practically in all spheres of life: political, economical, and cultural.
   Without knowledge of this language communication between the countries is impossible. Today the English language has achieved the greatest fame and popularity.

   The point is that there are almost 3000 languages in the world. But undoubtedly, English is the most universal and popular one. English is the native language of every sixth person of the world. It is an official language in over than 40 countries, the English language is the official state language of the United Kingdom of Great Britain and Northern Ireland, the USA, Canada, Australia, New Zealand, India, Pakistan, the South-African Republic. Approximately 400 million people speak the English language as their mother tongue.

   It is the second language of every nation for it is the most frequently used language in international business, science, and medicine. It helps to develop economical, financial, political, and cultural relations between different countries. A great number of people of different trades need the English language in their everyday job, for example: a scientist, a journalist, a doctor, an actor, a teacher, an interpreter (translator), a guide, a stewardess, a businessmen to mix in good English, to read special literature.

      A language as a way of communication needs usage. It must be ready for the usage in real-life communication situations. Thus, studying this subject is closely connected with purposefully organized practice in the usage of the material in oral and written forms of communication under the conditions which school can give.
Getting information is our daily necessity. At the age of information technologies people need different sources of getting information: newspapers, magazines, the Internet. Accordingly, they must be able to read as reading is an essential part of language instruction at every level. So, we consider the theme of our diploma work very actual since children begin learning to read in a foreign language at school and the role of a teacher is great.
“Reading enables pupils to gain new knowledge, enjoy literature, and do everyday things that are a part and parcel of modern life, such as, reading  newspapers, job listings, instruction manuals, maps, etc.”(Snow Burns & Griffin, 1998).
Thus, the actuality of our research work is great as reading is one of the most important skills to be taught at school. 
The changes the teacher must bring to his pupils may be threefold:
· practical-pupils acquire habits and skills in using a foreign language; 
· educational-they develop their mental abilities and intelligence in the process of learning a foreign language; 
· cultural-pupils extend their knowledge of the world in which they live.
That’s why good teaching enables the learners to learn to read and read to learn.

    So, we defined the methodological body in the following way:

the area of investigation: methods of teaching English 
the object of investigation: reading as a skill
the subject of investigation: methods and techniques of teaching reading at English lessons in a secondary school
the problem: to expose the most effective methods of teaching reading at the English lessons
     hypothesis:-if we use the most effective methods of teaching reading it will help to improve pupils' reading skills.

The goal of our research work is to find the most effective methods of teaching reading in a foreign language.

   Accordingly, the action plan is the following:

1. To study the literature; 

2. To study out the techniques and methods of the effective development of  pupils' reading skills at the English lessons;

3. To investigate the progression of learners' reading skills;

4. To work out recommendations.           
Chapter I. Psychological and pedagogical aspects of reading 
Most people would agree that teaching children how to read is among the most important of our schools missions. When children don’t learn to read well, they generally can’t do well in most other subjects, including maths and science, and this effect worsens as they go through school. Moreover, without reading life loses a great deal of  joy and comfort and further learning that books can give us. 

 Connection of reading with thinking
     Thinking activity of a man is closely connected with speaking. A thought cannot appear and develop without speech. People think with the help of words which are spoken aloud or silently. Thus, thinking lives in speaking. One of the greatest scientists considers that a word belongs to speaking and to thinking simultaneously. We pronounce thoughts in speaking but pronouncing we form them. In the meaning of a word there is a point of connection which is called speech thinking.

People who have good knowledge of some languages at once clearly understand what language they think in. With the help of special instruments we can see movements of lips, tongue and the larynx in the speaking process. These movements always lead to thinking activity.

A thought seems to live without words. There are some thoughts which are difficult to form with the help of words. But it means that a thought is not clear to a man. Maybe it is not a thought but only an unclear imagination. A clear thought is always connected with speaking forms. An opposite opinion is also incorrect. Thought and speech are different things, it is not the same. Thinking is not speaking without voice and speaking is not thinking aloud. It is wrong because a thought can be expressed in different languages with the help of a lot of phrases. There are such words which are written in the same way but they are different in meaning.

The process of thinking is the activity of brains as the unity but not of the separate elements.  

When we speak with each other we accept hearing and seeing signals. On the other hand we pronounce sounds. In our mind there are 3 centers: auditory, moving, and visual.

One of such centers provides understanding of accepted words. If it doesn’t work a man cannot differ and identify words though he has accepted the sounds. Thus, he looses the skill of understanding speech. The moving center provides pronunciation of words. If it is destroyed a man cannot pronounce a word though he comprehends words which he hears: he can only shout and sing without words. The activity of visual centre provides comprehension of written speech and reading. If it doesn’t work a man cannot read though he has eyesight.

Connection of reading with speaking and writing
Language is a system of symbols with the help of which we can hear sounds, which have a particular sense. Speaking is a connection of pronouncing and accepting sounds. While reading a man thinks silently. Silent thinking gives:                                               1. The best level of the development of thinking.





                                                                                                                                                                                                                                                                                          

2. Self-control.

3. The development of memory.

4. A thought formulation.

Reading is closely connected with speaking. Either reading or speaking is based on one and the same graphical forms. It is necessary to teach in connection.

Reading is connected with comprehension. They are based on perception.

      The first step of connection of thinking and speaking begins in early childhood. Parents talk to their child, they give him information. A child begins to speak at the age of two-three years. He wants to be an adult.

The second step begins when a child sees parents' silent thinking. He acts like they. This can be seen in a game when a child solves problems.

The third step begins when a child goes to school. Logical thinking is developed. The last stage of connection of thinking and speaking is at the teenager’s age.

Mastering reading passes some stages. At first a schoolchild gets acquainted with the names of letters and speech sounds, appropriate to them. Originally synthesizing the letters in a syllable and syllables in words proceeds with certain difficulties: first, a schoolchild yet has not learned well to distinguish graphic forms of letters, therefore finds out them slowly and with mistakes; secondly, a schoolchild is at a loss in correlation, linkage of the letters with the sounds, appropriate to them. Further a child synthesizes elements of a word without special difficulties, but the mistakes are observed and in this stage, as schoolchildren hurry up to read a word before they distinguish its components, that are read on their surmise.  Most often these mistakes take place when the readable word under the external form reminds other familiar word. At last the process of reading begins to base on fast distinction and connection of elements of a word. It is a stage of fluent and correct reading. From grade to grade the speed of reading appreciably accrues. For example, pupils of the fourth grade read aloud three times faster, than a pupil of the first grade.
  Intelligent reading is based on the development of thinking processes, ensuring understanding of basic and essential ideas of the text. Poor understanding of this or that text by the younger schoolchildren depends on poverty of children's vocabulary, inability to find the basic idea of the text and to connect separate parts in a common context. The special work of the teacher is necessary for overcoming these lacks. It is necessary to develop and enrich the vocabulary of children, to teach the schoolchildren to find the basic idea of the story or fragment of the text and the meaning of the most important words and sentences, in which this idea is expressed. For this purpose children are taught to make a plan of the story to read, to look for the most proper title for the paragraphs, and parts of the plan. Expressive reading of the text by the teacher, and then by pupils helps very much to understand the content.

Reading from the viewpoint of psychology is one of the kinds of speaking activity which includes the tempo of reading and comprehension of the text. These processes are realized simultaneously. But each of them is understood independently. Reading is the process of memorizing the symbols, which makes our tongue work.

Reading appears later then speaking and is based on it. It is an autonomic means of communication and learning. Reading aloud is “controlled speaking”. Silent reading is listening and speaking by oneself. Reading is connected with all others kinds of speaking activity which are formed in learning a foreign language during the whole school course, especially at its beginning.

 A child acquires reading skills in his mother tongue after he began to speak. It is important that reading skills are formed once in a person’s life. A child, who acquires linking of letters and syllables and learns the meaning of the word, takes away the problem of reading forever; he already has learnt how to read. Everything that comes next is improving. of this skill with the help of concrete skills, which connect graphic form of text and its understanding. A good deal of information contained in texts provide development of the skill to choose necessary information.

Mastering reading English, children at the age of 9-10 have already acquired reading skills in native language. The process of perception of the graphic point of their mother tongue is automatic; due to it children can easily understand the material reading. At this stage reading is an activity, as a result of which children enlarge their inner world. 
These skills should be also used while mastering reading a foreign language.  

· While children read separate syllables, it is not reading yet. Real reading as a kind of speaking activity appears only when it is formed as the speaking skill. 

Acquiring of reading takes several stages.

Unknown connection of sounds is read slower than that which is known to the learners. At the beginning of learning pupils can hardly memorize the sounds. That’s why the tempo of reading is slow. We must teach reading by reading. In this case students often see sounds and they memorize them easier (reading must be aloud). In the process of reading an adult makes 6 movements of eyes to read a usual line length. A man is tired from long reading. Thus, especially in the beginning of the learning process reading must be changed into writing. At the beginning the teacher should use exercises for memorizing sounds.

      Reading is an independent kind of activity, which provides communication in a written form. It occupies one of the main places in usage and importance. Reading belongs to the perceptive kinds of speaking activity, because it is connected with perception and comprehension of the information which is hidden with the help of different graphic symbols. Reading is the decoding of written symbols.
The structure of the reading process
In the structure of reading we can find motivation, aim and result. Motivation can be a result of communication with the help of written text. Aims are mastering of graphical forms and the ways of getting information. The result is understanding and receiving information.
There are two plans in reading: contextual (about what this text is about) and processional (how to read it aloud). The result of the contextual plan is understanding of the material for reading, and in processional one- the process of reading itself.

In the structure of reading as in an action we can underline the cause, goal, conditions, and the result. The cause is always communication with the help of a printed word; the goal is to get information about the question which interests a person. Assimilation of the graphic language system, methodics and receiving information are the conditions of the reading process. The result is understanding or getting information from the material for reading.

Psychologists say that 4-5 years is the sensitive period for mastering a foreign language. Recently, a child has already begun speaking in his native language and he easily gets to his memory new foreign words.  Of course, it is not high time to teach him grammar but he already can learn and even read some simple words.  

In the process of teaching a foreign language at school reading, as well as speaking, is the goal and means: in the first case students must assimilate reading as the source of receiving information; in the second - to use reading to better assimilation of the language material. 

Usage of reading as the source of receiving information provides necessary conditions to stimulate interest to learn this subject at school. Due to this interest a pupil can satisfy himself because he needs neither a listener nor an interlocutor, but he needs only a book.
  Reading is closely connected with other kinds of activities, especially with writing, because both reading and writing use one and the same graphic language system. In teaching foreign languages it must be taken into teacher’s consideration that these kinds of speaking activity should be developed in interconnection, especially at the beginning of teaching a foreign language. 

Reading is connected with comprehension, because perceptive-thinking activity is basic either in reading or in comprehension. In the process of comprehension a listener acquires sounding speech, and reader acquires written one. 

So, reading is an independent activity which provides communication in a written form. It is closely connected with thinking, because while reading a pupil memorizes words, letters, sounds, etc.

The process of reading is divided into 2 plans: contextual and processional. The result of the contextual plan is understanding and in processional – the reading process itself. In the structure of reading as in action we can identify the course, goal, conditions and the result. 

Reading is closely connected with other kinds of activities: writing, speaking, listening, which are formed at school.  

Reading experts and master reading teachers demonstrated age-appropriate methods for the systematic teaching of phonemic awareness and phonics, how to incorporate reading comprehension  strategies into regular classroom discussion, and how storybooks and other literacy materials can be used to build vocabulary and background knowledge. Teachers and other educators need to have access to new methods that work in teaching reading. With this kind of support, teachers can help more of our learners enter magical worlds like Harry Potter’s, and allow them to imagine wonders and possibilities they wouldn’t otherwise contemplate.

A reader reads a text to understand its meaning, as well as to put that understanding to use. A person reads a text to learn, to find out information, to be entertained, to reflect or as religious practice. The purpose for reading is closely connected to a person’s motivation for reading. It will also affect the way a book is read. We read a dictionary in a different way from the way we read a novel. In a classroom, teachers need to be aware of their students’ learning needs, including their motivation for reading and the purpose that reading has in their lives. The use of authentic texts and tasks will promote purposeful reading. “Books and reading materials that are interesting and relevant to students will motivate them to read more.” (Turn & Paris, 1995).   

The reading purpose must be authentic. Learners must be reading for reasons that make sense and have relevance to them.  

Children’s desire and ability to read are determined by their necessity to absorb, to accept another’s experience in further reading.

Reading is a means of learning a foreign language. If the teacher instructs his pupils in good reading and they can read with sufficient fluency and complete comprehension he helps them to acquire speaking and writing skills as well.
At this stage a teacher must take under his control the process of children’s reading, and its results. But it is not enough. Simultaneously he must continue improving the speed of reading. At this stage each child follows his teacher beginning with the topic to the content and later to acquirement of interconnections (content – illustrations – title – author). So, teacher’s role is announcing the theme of the lesson, reading the text, controlling pupils’ understanding. Teacher demonstrates the pattern of distinction of the text. Children follow him (in thoughts or in practice), “absorb” necessary knowledge, actions and then they imitate teacher’ actions in individual reading. Later teacher and pupils exchange their roles. Now children read themselves, but teacher observes and controls this process. He only corrects children’s actions, doses the tasks according to pupils’ individual opportunities; from time to time he complicates the material. Teacher controls 3 points: 

1. Does a child think of what he will read?

2. Does he digress while reading?

3. Does he manage to do all the tasks in time (10-15 minutes) or he needs the tasks to be shortened?

All children should be taken into teacher’s consideration: not only that who can’t read, but also that who already can do it. The formers need their tasks to be individualized, to set the level of what they can do. Then from lesson to lesson the teacher can extend the doze of reading. The letters need teacher’s help in distinction of the text in the process of individual work. The point is, it is easier to a strong child to read the suggested text than to distinct it individually. It is necessary to conduct 3-5 lessons to make children read.

Teacher controls understanding of the reading material by discussing what children saw, learnt and felt while reading. As a rule, this process begins from the pupils who got shortened tasks. The rest add and specify the answer. 
Conclusion
This stage is called principal because it provides the stability of skills and habits. It forms interest to a book as to companion, to fiction as to art. The principal stage is impossible without an effective work on reading skills in the beginning. But on this stage pupils should “grasp” words and sentences correctly, read texts consciously. Other words, they remember, think of and feel what they read. But they haven’t enough fluency. This is an object of the beginning of principal stage. Another object is to make students understand that they can work with a book effectively without a teacher, give them necessary habits and experience for it. After they acquire it teacher should engage them with the necessity and importance of getting knowledge in the sphere they need – with their own initiative.

Chapter II. Teaching reading skills in a secondary school
Reading as an aim and a means of teaching and learning a foreign language

Reading is one of the main skills that a pupil must acquire in the process of mastering a foreign language in school. The syllabus for foreign languages lists reading as one of the leading language activities to be developed. It runs: “ By the end of the course pupils must be able to read texts of social-political content, popular-science and fiction. In learning to read they should acquire skills in skimming and searching reading.

Therefore reading is one of the practical aims of teaching a foreign language in schools.

Reading is of great educational importance, as reading is a means of communication, people get information they need from books, magazines, newspaper, the Internet, etc. Through reading in a foreign language learners enrich their knowledge of the world around them. They get acquainted with the countries where the target language is spoken.

Reading develops pupils’ intelligence. It helps to develop their memory, will, imagination. Learners become accustomed to working with books, which in its turn facilitates unaided practice in further reading. Reading ability is, therefore, not only of great practical, but educational and social importance too.
Reading is not only an aim in itself, it is also a means of learning a foreign language. When reading a text the learner reviews sounds and letters, vocabulary and grammar, memorizes the spelling of words and word combinations. He also reviews grammar and, in this way, he perfects his command of the target language. The more the pupil reads, the better retention of the linguistic material is. If the teacher instructs his pupils in good reading and they can read with sufficient fluency and complete comprehension he helps them to acquire speaking and writing skills as well. Reading is, therefore, both an end to be attained and a means to achieve this end. 

The content of teaching reading

 Reading is a complex process of language activity and it is the hardest skill to teach. As it is closely connected with comprehension of what is read, reading is a complicated intellectual work. It requires the ability on the part of the reader to carry out a number of mental operations: analysis, synthesis, induction, deduction, and comparison.
Reading as a process is connected with the work of visual, kinesthetic, aural analyzers and thinking. The visual analyzer is at work when the reader sees a text. While seeing the text he “sounds” it silently, therefore the kinesthetic analyzer is involved. When he sounds the text he hears what he pronounces in his inner speech. So it shows that the aural analyzer is not passive, it also works and, finally, due to the work of all analyzers the reader can understand thoughts. In learning to read one of the aims is to minimize the activities of kinesthetic and aural analyzers so that the reader can associate what he sees with the thought expressed in reading material, since inner speech hinders the process of reading making it very slow. Thus the speed of reading depends on the reader’s ability to establish a direct connection between what he sees and what it means. It may be represented as follows:
        visual                                        thoughts

       analyzer

      kinesthetic                                   aural

       analyzer                                    analyzer

There are two ways of reading: aloud or orally, and silently. People usually start learning to read orally. In teaching a foreign language in school both ways should be developed. Pupils assimilate the graphic system of the target language as a means which is used for conveying information in print. They develop this skill through oral reading and silent reading.
When one says that one can read, it means that one can focus one’s attention on the meaning and not on the form. The pupil treats the text as a familiar form of discourse and not as a task of deciphering. The aim of the teacher is to get his pupils as quickly as possible over the period in which each printed symbol is looked at for its shape, and to arrive at the stage when the pupil looks at words and phrases, for their meaning, almost without noticing the shapes of separate letters. A good reader does not look at letters, not even at words. He takes in the meaning of two, three or four words at a time, in a single moment. The eyes of the reader move very quickly, taking “jumps” and making very short “halts”. This reading can be called ideal or “reading per se”. Reading per se is the end to be attained. It is possible provided:

1) the reader can associate the graphic system of the language with the phonic system  of that language;

2) the reader can find the logical subject and the logical predicate of the sentences;

3) the reader can get information from the text (as a whole). 
These are the three constituent parts of reading as a process.

As a means of teaching reading a system of exercises is widely used in school, which includes:

1) graphemic-phonemic exercises which help pupils to assimilate graphemic-phonemic correspondence in English language;
2) structural-information exercises which help pupils to carry out lexical and grammar analysis to find the logical subject and predicate in the sentences following the structural signals;

3) semantic-communicative exercises which help pupils to get information from the text.

The actions which pupils perform while doing these exercises constitute the content of teaching and learning reading in a foreign language.
The actions, which pupils perform while doing these exercises, constitute the content of teaching and learning reading in a foreign language.

Let’s take the linguistic component of teaching reading, i.e. letters, their combinations, sentences, and texts. Pupils acquire the letters of the English alphabet: they should be able to name a letter and the sound which it expresses. In the English language the relations of consonants are clear (letter – sound): p [p], b [b], m [m], etc. but there are no such clear relations between vowels and in some consonants ( w, c, g), and they are the most difficult for learners because one and the same vowel can give several sounds. The same could be said about combinations of letters: some of them always give one sound (sh, ck, ch, ph) and others can give different sounds (th).

The smallest unit of teaching reading is the word which helps to sound a graphical form according to the reading rules (example, game) or to memorize the word form itself (example, great) and to connect it with the meaning, i.e. to understand what is read (example, Great Britain).

Word combining teaches pupils not only to sound a word but also to put the correct stresses. The first and the main demand to the content of reading is an up-bringing value. The examples of such texts can be “Pets in Great Britain”, “Mother’s Birthday”.

The second but not less important is the cognitive value. We can take such texts as “The Earth”, “School in England”, “Big Ben”, “London”, etc.

The third demand is matching the content with the pupils’ age. So, in the third grade pupils are interested in tales. That’s why in their text-books we can see such tales as “Flop”, “Cinderella”, “The story of the three goats”, where different animals are the main actors.

The fourth demand is connected with the language of the text. At the beginning of the teaching reading process material must be based on acquiring orally vocabulary. It helps to take away the difficulties in understanding. The next component is a psychological one. Reading mastering begins with perception of the printed word. Before reading a word aloud a pupil must pronounce it silently. If there is no such process a pupil cannot understand the read a word. In some cases teaching reading is based on writing sounds. Pupils read in transcription words which they have acquired orally. Illustrations help towards understanding and memorizing. From the 15th lesson pupils can spell words.

Reading applies:

· Defining the content of the text looking at and reading the title;
· The skill of choosing the main material, to find the topical sentences;
· The skill to shorten, to make a text smaller;
· The skill of making your own attitude to the read text.
These skills are mainly developed in the upper grades. But we can form the basis of these skills already at the beginning. Such texts as “Why Rabbits Have Short Tails”, “A Friend in Need” and others can help to do it.
So, the psychological component contains habits and skills.

Let’s look at the third component – systematic, i.e. teaching the methods of acquiring reading foreign language. Teaching reading begins from the words which are read according to the reading rules, which are mainly represented by certain word (it helps to read other words according to the rules).  

	The Content of Teaching Reading

	Linguistic component
	Psychological component (reading skills)
	Systematic component

	-letters
	-words
	-the skill to read according to the key words

	-letter combinations
	-word combinations
	-the skill to use the transcription

	-words
	-sentences
	To use a dictionary

	-Word combinations
	-text
	To guess the meaning

	-sentences


Before reading: plan for the reading tasks.

· Set a purpose or decide in advance what to read for;

· Decide if more linguistic or background knowledge is needed;

· Determine whether to enter the text from the top down (attend to the overall meaning) or from the bottom up (focus on the words and phrases);

During and after reading: monitor comprehension.

· Verify predictions and check for inaccurate guesses;

· Decide what is and is not important to understand;

· Reread to check comprehension

· Ask for help.

After reading: evaluate comprehension and strategy use.

· Evaluate comprehension in a particular task or area;

· Evaluate overall progress in reading and in particular types of reading tasks;

· Decide if the strategies used were appropriate for the purpose and for the task;

· Modify strategies if necessary;

· Use authentic materials and approaches;

For students to develop communicative competence in reading, classroom and homework reading activities must resemble real-life reading tasks that involve meaningful communication. They must be the kind of material that students will need and want to be able to read.

Strategies for developing reading skills
      Reading aloud.        

In teaching reading aloud the following strategies are observed: the phonic, the word and the sentence ways. When the phonic way is used, the child learns the sounds and associates them with graphic symbols- letters. In the word way a complete word is first presented to the child. When several words have been learnt they are used in simple sentences. The sentence way deals with the sentences as units of approach in teaching reading. The combination of the three methods can ensure good reading.

Strategies that can help learners read more quickly and effectively include:

· Previewing: reviewing titles, and photo captions to get a sense of the structure and content of a reading selection;

· Predicting: using knowledge of the subject matter to make predictions about content and vocabulary and check comprehension;

· Skimming and scanning: using a quick survey of the text to get the main idea;

· Guessing from context: using prior knowledge of the subject and the ideas in the text as clues to the meanings of unknown words;

· Paraphrasing: stopping at the end of a section to check comprehension by restating the information and ideas in the text. 

The teacher should observe the rule “Never read words, phrases or sentences by yourself. Give your pupils a chance to read them.”

The use of flash cards and the blackboard is indispensable. They allow:

a. To present a new letter;

b. To make pupils compose a word (several flash cards are distributed among the pupils, for example, p, n, e; they compose “pen”);

c. To check pupils’ knowledge of letters;

d. To make pupils recollect the words beginning with the letter shown (p-pen, pencil, pupil, etc)

e. To make pupils show the letter or letters which stand for the sound [ou], [a].

If the teacher uses the blackboard instead he can write printed letters on it and pupils can recollect the words they have learnt orally which have this or that letter, compose a word, etc. the same devices are applied for teaching pupils to read words:

a. Pupils choose words, which are not read according to the rules: lake, plane.

b. Pupils are invited to read the words which they usually misread: yet-let, from-form, come-some, could-cold, wood-would, walk-work.

c. Pupils are invited to look at the words and name the letter or letters which make the words different.      

          though-thought                                   since-science

          through-though                                   with-which

          hear-near                                             content-context

          hear-hare                                             country-county 

d. pupils in turn read a column of words following the key words. 

e. Pupils are invited to pick out the words with the graphemes oo, ow, ea, th, etc.

Transcription helps to read a word. At an early stage of teaching reading the teacher should read a sentence or a passage to the class himself. When he is sure the pupils understand the passage, he can set individuals and the class to repeat after him, reading again himself if the pupils’ reading is poor.

When the pupils have learnt to associate written symbols with the sounds they should read a sentence or a passage by themselves. Though, calling is not productive for the student who is doing it, and it is boring for other students to listen to. But it gives the teacher an opportunity to see whether each of pupil can read. In reading aloud the teacher uses:

a. diagnostic reading (pupils read and he can see their weak points of reading);

b. instructive reading (pupils follow the pattern read by the teacher or the speaker);

c. Control reading or test reading (pupils read the text trying to keep as close to the pattern as possible).

Pupils must be taught to read words which have the same pronunciation but different written forms: sun – son, two – too, write – right, sea – see, eye – I, etc. A child meets difficulties in reading though he has good speaking skills.

It is well known that teaching reading can go in different ways:

1. The way of a word reading;

2. The way of the whole sentence reading.

At the beginning the 1st way is used. Pupils are taught to read separate words which are matched with the reading rules represented with the particular words (key words). A key word contains the graphic form and the picture. Looking at the picture a pupil memorizes the word. Learners read this word silently and then aloud. One group of methodolgists considers that at the 1st time a key word must be read by the teacher. The others deny it and put a problematic situation to the pupils – to read a key word by themselves. It takes a lot of time at the first steps of reading. But it develops pupils’ skills to work conscientiously during the lessons and at home. If a pupil reads a key word himself he can read other words on this rule. After a child has read a key word himself he should listen to the announcer (tape or a teacher).
Also we must take into our consideration the tempo of pupils’ reading.

Success in teaching reading is provided by pupils’ consciousness, if they see a rule in the word. The control of reading words goes aloud, individually and in a high tempo. Teaching reading of words which are not read according to the rules can be:

· with the help of words with the same sounds: duck, run, jump, son, mother;

· with the help of partial transcription underlining the which give this sound: [u:] – too, school, fruit, ruler, blue, two, do;

· with the help of the whole transcription: autumn [o:tm], won [w^n];

· with the help of analogy. For example, children can read the words right, night, they should read the word light. In this case teacher can use the blackboard and change the letter which makes the words different.

· With the help of teacher’s reading.

Then pupils are able to read word combinations and sentences. At first a child should look at the sentence attentively, read it silently and try to understand what it is about and then he must be ready for listening to the teacher’s reading. After listening to the teacher or an announcer he repeats it after him.

In teaching sentence reading announcer’s reading is very important. It gives pupils the intonation pattern. Control of sentence reading goes aloud and individually. After it pupils are taught text reading (from 3-4 sentences to several paragraphs). During this process a teacher should make the pupils to read emotionally.

Reading aloud is a mean of improving pronunciation and intonation. It is clear that wrong intonation distorts the sense. Tapes with the speech of the English-speaking people play a great role. But if there is no text on the cassette the teacher must read it himself perfectly.

Reading is a way of memorizing words. While reading pupils meet a word in different constructions, they acquire its sounding, graphic and grammatical forms. Reading also provides mastering word-building (dress – to dress, water – to water, winter – winter holidays, summer – summer months), affixation (work – worker, help – helpless), ways of identifying international words, this enlarges children’s vocabulary.

Reading is an important mean of mastering grammar because in reading pupils memorize grammatical structures. Reading also is a way of speaking development. They learn to form statements, and descriptions.

There are some games aimed to teach pupils to read. The first is called”Tasks from Baker Street”. Sherlock Holmes asks to find the man according to his name (Quentin, Paul, Oliver). Children receive several portraits with names. They look for the name, which was pointed, simultaneously they master reading rules: Quentin-qu-[kw], Paul-au-[o:]. Then they identify the surname: Brown-ow-[au], Parker-ar-[a:], and the place, where the man is: airport-or-[o:], car park-ar-[a:]. Later this exercise becomes more difficult: the names of different animals are put into cards on the blackboard: bird, elephant, squirrel, etc. Teacher asks two “hunters” to come to the blackboard. He names one of the animals and the “hunters” look for the card with it. The first, who finds it, puts the card into his bag. The winner demonstrates the cards to his classmates, calling the animal.

After pupils have learnt the ways of pronunciation of the letter “c”, they are suggested the following game. The class is divided into two groups. The first group buys words where the letter “c” is read as [s], another buys words where it is read as [k]. Then teacher shows quickly the cards with the words “carrot”, “cat”, “center”, “cinema”, nice”, “club”, “welcome”. If there are such words as “circus”, concert”, where the letter “c” is read either as [s], or as [k], they could be bought by both groups. Winner is called a millionaire. Such games can be changed, according to the learnt reading rules. 

The next game is called “Captain Flint”. Pupils are asked to read the list of words. Each word is a difficulty which is needed to avoid, reading the word correctly. The captain lets his classmates to go through difficulties, i.e. he reads the word and children repeat them in chorus, i.e. follow the captain. If he makes a mistake, the ship is hurt. Children save their captain, i.e. they read the word correctly in chorus, but after this another pupil becomes the captain.

These tasks don’t take much time, but they are very effective: first, it is a phonetic drill, because every card is pronounced; second, children review reading rules; third, they revise the learnt words.  

To use hearing memory in teaching reading we use rhymes. 

At the beginning when learners acquire not rich lexics, there used the rhymes where Russian word is rhymed with English one. They also provide funds to develop language and pre-literacy skills.

- Это птичка. It’s a bird.

  Она семечки клюет.

    - Вот девочка. This is a girl.
       Я в гости к вам ее привел.
- Это муха. It’s a fly.

Сейчас прихлопну так и знай.

     - Вот автобус. It’s a bus.

 Я ждал его почти что час.

The word “colour” is difficult for reading. Pupils remember its easily with the help of the rhyme:

Green colour, red colour.

Я в краски кисточку макала.

Then children can compose rhymes themselves. Here are some of such rhymes:

Mary, Mary, 

Take your seat, 

Drink your tea 

And eat your meat.

If you are weak eat meat.

Hi, girl, go to the hall, 

Stand at the wall

And take a ball.

Girls wear blouses.

Boys wear trousers.

So, it is easily to teach reading with the help of didactic games.

A learner’s performance when reading aloud is not a reliable indicator of that learner’s reading ability. A student who is perfectly capable of understanding a given text when reading it silently may stumble when asked to combine comprehension with word recognition and speaking ability in the way that reading aloud requires.  

One of the most important skills for students to learn is the art of reading faster. We try a technique for reading faster every time students do a time reading. There are various techniques for developing faster reading speeds. Here are some of them:

1. Don’t move your head – your eyes can move faster, so it slows you down.

2. Don’t use a pencil or your finger when you are reading.

3. Don’t mouth the words or try to pronounce them in your head. You can read faster then you can talk.

4. Keep on reading – don’t stop if you don’t understand something. Faster readers understand more. If they keep on reading, they usually begin to understand, etc.

Reading aloud is a task that learners will rarely, if ever, need to do outside of the classroom. As a method of assessment it is not authentic: it doesn’t test a learner’s ability to use reading to accomplish a purpose or goal. 

Silent reading.

The majority of learners’ reading should be done silently.

Teaching silent reading is closely connected with two problems:

· Instructing pupils in finding in sentences what is new in information following some structural signals; 

· Developing pupils’ ability in guessing.

     The teacher should instruct pupils how to work with a dictionary and a reference book so that they can overcome some difficulties independently. Much attention should be given to teaching pupils how to carry out the actual division of sentences to get information from the text.

To read a text the pupil must possess the ability to grasp the contents of the text. The pupil is to be taught to compare, to contrast, to guess, and to foresee events. One of the most frequently used techniques by which children attack new words is through the use of pictures.

In teaching pupils to read much attention should be given to the development of their ability to guess. One of the best ways to develop this skill is to give the pupil the text for acquaintance either during the lesson as his homework. If the work is done during the lesson, the teacher can direct his pupils in guessing new words.

The teacher instructs pupils how to get information from the text. Semantic-communicative exercises are recommended. These may be:

· Read. Find answers to the following questions.

· The author describes his hero with great sympathy. Find in what words he expresses his attitude.

· Read the text and find arguments to prove that…      etc.

Some difficulties pupils have in learning to read in the English language

  Reading in the English language is one of the most difficult things because there are 26 letters and 146 graphemes, which represents 46 phonemes. The English alphabet presents many difficulties to Russian-speaking pupils because the Russian alphabet differs greatly from that of the English language.

A comparison of the tow languages shows that of the 26 pairs of printed letters only four are more or less similar to those of the Russian alphabet, both in print and in meaning. These are K, k, M, T. 31 letters are completely new to pupils. The letters A, a, B, C, c, E, e, H, O, o, P, p, Y, y, X, x occur in both languages, but they are read differently. In teaching a pupil to read English words, much more attention should be given to those letters, which occur in both languages but symbolize different sounds. In presenting a new letter to pupils the teacher should stress its peculiarity not only from the standpoint of the English language but from the point of view of the Russian language as well.

It is necessary that pupils should know how this or that vowel, vowel combination, consonant, or consonant combination is read in different positions in the words.

Pupils must assimilate the following rules of reading: how to read stressed vowels in open and closed syllables and before r; how to read ay, oo, ou, ow; the consonants c, s, k, g; ch, sh, th, ng, ck and tion, ssion, ous.

These rules are important for the development of reading skills.
The most difficult thing in learning to read is to get information from a sentence but not only the meaning of words, i.e. to get them to try to understand the main idea. So, we should use reading strategies to maximize the learners’ comprehension of text, and tolerate less than word-by-word comprehension. To accomplish this goal, instructors focus on the process of reading rather than on its product. Pupils often ignore grammar and try to understand what they read. And they often fail, for example, the sentence He was asked to help the old woman is understood as Он попросил помочь старушке.

To make the process of reading easier new words, phrases and sentence patterns should be learnt orally before pupils are asked to read them.

Kinds of reading
The teacher checks the pupils’ silent reading by asking them to produce a sentence or a paragraph; through partial reading of a sentence; through the pupils’ interpreting the text; by underlining true or false statements, questions and answers, and, finaly, by translation.

The techniques the teacher uses to check pupils’ ability to get information from the text may be different:

· Read and draw;

· Correct the following statements which aren’t true to fact; 

· Read the sentences you find the most important in the text;

· Answer the questions;

· Find the words from which you have got some new information for yourself.

If the text is easy the teacher uses those techniques which are connected with speaking, with the active use of the vocabulary and sentence patterns: the teacher asks his pupils a few questions to test their understanding; the teacher asks his pupils to retell the text. One pupil begins retelling, another continues.

If the text is difficult, the techniques the teacher uses should be different, as the pupils read the text not only to get information but to improve their knowledge of the language and intensive work is needed on their part.

The intensive work may be connected with:

a. Lexical work which helps pupils to enrich their vocabulary;

b. Grammar work which helps pupils to review and summarize their grammar knowledge and enrich it through grammar analysis; 

c. Stylistic work, which helps pupils to become acquainted with stylistic use of words and grammar forms (inversion, tense-usage, etc.);

d. Content analysis, which helps pupils to learn new concepts quite strange to Russian-speaking pupils. For instance, the Houses of Parliament, public school, etc. 

     If the pupils are orally skillful, the techniques the teacher uses are connected with conversation. If pupils are poor in speaking the techniques should be those of recognition, translation, retelling in the mother tongue, etc. Some teachers have a tendency to test instead of teaching during classroom work and they often confine themselves to reading and translation of the text. This is a bad practice. Pupils are tested and not taught. The procedure becomes monotonous, and the work is ineffective.

	Exercises, which develop reading skills.
	Form of reading.
	Organizational form used.
	Examples.

	Graphemic-phonemic.
	oral
	Individual, group and full class reading
	Name the words beginning with the letter…, compose words (the letters are distributed); 

Choose the words, which are not read according to the reading rules; name the element which makes the words different, etc.

	Structural information.
	Oral, silent.
	Mass reading in class, individual reading at home.
	Find the logical predicate in the sentence; look and say; determine the meaning of the words proceeding from its position in the sentence; read the sentences and guess the meaning of the words in italics; break the sentence into 2 simple sentences, etc.

	Semantic communication.
	Silent.
	Mass reading in class and individual reading at home.
	Read and say…

Read and find..

Read and answer the following questions…

Prove that…, etc.


In learning to read in a foreign language pupils deal with various texts that may be distinguished in style, contents, form and structure. They should meet the following requirements. 

· Texts should be interesting and have something new for the learners;

· They should deal mostly with the life of people whose language pupils study;

· Texts should be of educational value;

· They should be easy enough for pupils’ comprehension;

· They should help pupils in enriching their knowledge of the language.

     To develop pupils’ reading skills means to teach them to get information from the text. It is necessary that the text should be taken as a whole (the teacher doesn’t break it into pieces).

Pupils are taught to perform the following “acts”: 

· To anticipate the subject of the text they are going to read. This may be done through the title of the text;

· To search for the main idea;

· To shorten the text. Pupils train to retell the text “in their own way” and give a summary of the text read; 

· To interpret the text.

      For the beginning learners a foreign text is a great number of symbols. We must use methods, which can make skills of reading more interesting: games or elements of competition.

      Information from linguistic text is new knowledge or their feelings and emotions and their behavior. Thus they not only get the skills of reading but the attitude to it is formed. It is better to give them texts with unknown vocabulary (1-3 words), which can be found in notes. Many studies have shown that good readers have good vocabulary knowledge. In order to understand a text, readers need to know the meanings of individual words. “They construct an understanding of the text by assembling and making sense of the words in context.”(Nagy & Scott, 2000).

      In the fourth grade unplanned reading must be used. One of the methods which stimulate mental activity is the question “and you?” In aloud reading we can make pupils to imagine the main heroes.

 Books help us to assimilate silent reading with the help of which we get new information. A book enriches their inner world and world outlook.

The choice of the read material for reading is made according to the learners’ age manners, the topic of the course are easy and curious in their content. That is the difference from in later classes.

Texts in the books are arranged according to the problematic content. The level of the difficulty of the text is not the same as the level of difficulty of a reading task. 

At the first stage of learning texts include 2% of unknown words, later-3%. To assimilate new words better they must be repeated from text to text. This process helps to read those words correctly. International words cannot be included in this list.

Pre-reading and post-reading tasks are of great importance. With the help of them the feeling of control and self-control is developed. The aim of such tasks is to teach the learners to take their bearings in the text, to follow after the logic of the content, to underline the main idea. Pre-reading tasks prepare learners motivationally, linguistically.

Reading tasks and reading instructions should be sensitive to the types of prior knowledge that are needed for the reader to understand a text.

    Pre-reading tasks may serve as preparation in several ways. They are most important at lower levels. Pre-reading tasks are always given in the mother tongue to make easier its understanding. In secondary schools tasks are given in the learning language. Their aim is to teach pupils to set problems. During pre-reading you may:

· assess students’ background knowledge of the topic and linguistic content of the text;

· give learners the background knowledge necessary for comprehension of the text, or activate the existing knowledge that the pupils possess;

· clarify any cultural information which may be necessary to comprehend the passage;

· make students aware of the type of text they will be reading and the purpose(s) for reading;

     -        provide opportunities for group or collaborative work and for class discussion activities.

Sample pre-reading activities:

· talking about the author’s background, writing style, and usual topics;

· skimming to find the theme or the main idea and eliciting related prior knowledge;

· reading over the comprehension questions to focus attention on finding that information while reading;

· doing guided practice with guessing meaning from context or checking comprehension while reading, etc.

In while-reading activities, learners check their comprehension as they read. The purpose for reading determines the appropriate type and level of comprehension.  

A post-reading activity must reflect the real-life uses to which learners might put information they have gained through reading. Post-reading tasks are aiming for the check comprehension of the text. They must have a purpose other than assessment. They must require learners to demonstrate their level of reading comprehension by completing some tasks. They provide opportunities to use language and content of the text creatively and communicatively. For example:

a. Find the sentences which characterize heroes;

b. Prove that…

c. Say why…

d. What do you think about…?

e. Divide the text into parts and entitle each of them;

f. Characterize the main hero.

To interest pupils in reading the work must be organized very well. It is necessary to talk to pupils where the importance of the text is underlined, say that they will learn much new information in texts about the native speakers and their country. After reading this there must be a discussion. It helps to develop speaking skills.

Children must pay attention to the structure of the books for reading, type of tasks for control and self-control.

Great attention must be paid to the beginners who read an English book for the first time. A teacher must give them a piece of advice about how to organize reading. It is known that reading must take us 15-20 minutes a day. A teacher should suggest the learners to keep the vocabulary.

To get your pupils to take their bearings in a vocabulary a teacher should perform a work with it. It may include:

1. The revision of ABC;

2. Finding in the vocabulary a word.

Checking of the home reading is of great importance. The teacher names the day when he will check their reading. Learners should bring the books for reading and their vocabulary. Texts contain a great number of tasks. This allows the teacher to choose the tasks for the control. It must be done according to the level of learners’ knowledge. The teacher’s goal is to make all his pupils work. The material of the texts helps students’ up-bringing and development. The teacher must pay pupils' attention to the fact that a text gives not only thoughts but also feelings. A teacher should teach his pupils to read not separate sentences but the whole text. Reading of the text must be emotional.

Most of the teachers accept reading aloud only and pay much attention to this kind of reading. In this case reading means reading aloud and translation into the native tongue. As a result of it students don’t acquire silent reading skills. 

At the beginning it is better to give patterns of reading, i.e. before students’ reading the teacher must pronounce each word clearly or students must listen to the information on tape. This pattern determines the pronunciation. Teaching the correct intonation, division of the text in logical parts help to develop silent reading. During teaching reading aloud each student should have an opportunity to read. That’s why reading can be individual and in groups. Much success it has when the teacher uses the tape information in which it is read with intervals.

The main goal of reading aloud is to develop the speed of reading. The aim of silent one is to acquire reading skills and getting information. 

Teaching transcription
There are two viewpoints. One of them is that learners acquire foreign language skills easier if studying begins from learning the transcription. They read words with the help of transcription. Another viewpoint is that learning of transcription mustn’t go before teaching reading. We suspect the suggestions that the place of studying transcription is between learning sounds and teaching reading.

At first pupils must acquire the alphabet. The letters and sounds are written: Aa [ei], Bb [bi], etc. At the end of learning the ABC children know almost all sounds. The revision of the sounds is in the following way:

· the sounds from the alphabet;

· the rest sounds.

To avoid mistakes pupils should read the following pairs of sounds: [b-d], [d-g], [n-p], [n-h], [r-h], [r-p], [t-f], [m-t], [w-m], [i-u]. Mistakes are connected with the same written forms and the likeness with the Russian letters.

To memorize the material better: find the correct sound.

Gg [dзi:], [g], [i:].

Rr [a:], [r], etc.

Then we begin to read words, word combinations and sentences in transcription. Transcription makes the process of teaching reading easier. By the way the learning of transcription begins after the pupils study reading in their mother tongue.

During the process of learning the transcription the pupils’ interest grows.  Learning the transcription allows to shorten the introductory course.

Types of reading 
 According to the aim there are different kinds of reading: skimming, intensive, extensive, scanning. 

Skimming reading applies the general imagination about the reading material. Its goal is giving general impressions about the theme and questions covering in the text. It is looking through, selective reading, reading the text by blocks.

It often takes place during the first mastering with the content of the text in order to find something interesting and on its base to take a decision whether to read it or not. Preparing for a report may precede it. This kind of reading requires from the reader qualification for reading and having a great number of language material and it answers the question if the book is interesting and what parts of it are the most informative. For teaching this kind of reading it is necessary to choose the topics which are connected with each other and to produce looking through situations. The speed of skimming reading mustn’t be lower than 500 words a minute. Teaching activities should be directed to the forming of skills to take pupils’ bearings in the text, skills to choose and use the material of the text. 

Intensive reading is a discovering reading. During this process we pay attention to the whole text (a book, an article, a tale) without answering a particular question. It is reading for oneself, without following retelling.

The objective that rises on the way of a reader is to choose the main information during the reading process, i.e. to decide what questions and in what way we can solve, what is said about this question. It requires the skill to determine the main and the secondary information. Often we read in such a way different kinds of fiction, newspapers, and popular science literature when they are not for special learning. The result of this kind of reading is creating of complex characters of the read material. 

To gain the aim of intensive reading it is enough 75% of understanding of the text if there is no main information in the rest 25%. The tempo of this reading shouldn’t be lower than 180 words a minute. For this practice we use long texts, which are easy for understanding, containing 25-30% of secondary information.

Extensive reading applies the full understanding of all read information. This material should be analyzed. One of its objectives is to form the skill of solving problems by the reader himself. The object of this kind of reading is the material of the text but not the language material. It can contain rereading of the parts of the text sometimes with clear pronouncing of the text silently or aloud; with the prominence of the most important parts in order to remember it for the following retelling. Especially this kind of reading teaches to treat the text carefully. 

The speed of extensive reading is not very high: the lowest line is 50-60 words a minute. For this kind of reading we choose the texts which have cognitive and informative values and which represent great difficulties in  teaching in its connection and language attitude.

Scanning reading is for newspapers and reading of the literature according to the future job. Its goal is to find the particular facts quickly. Often the reader knows from other sources that the book includes the information he needs. According to the structure of the text the reader turns to the particular parts. It implies the skill to take pupils’ bearings in the structure of the text, to choose necessary information about this or that question, choose and correct information from some texts. We use scanning reading when teacher gives some directions. It is one of the components of the process of developing other kinds of reading. Mastering of the reading techniques formed by doing exercises before the text, after the text and in text itself.

Pre-reading tasks are directed on taking out language difficulties of its understanding and forming of reading skills simultaneously. In exercises before the text there are directions to the kind of reading (skimming, intensive, extensive, scanning), to the speed and the necessary to solve different problems in the process of reading. The questions before the text should contain the vocabulary, which is known to the students; the answers shouldn’t be in the text in that form in which the questions are and they mustn’t be in one sentence. Besides it students do exercises according to the text which provides forming of skills which are specific in this kind of reading.

The exercises after the text are used to check the understanding of the read material, to control the degree of formed reading skills and their usage in the future life.

Kinds of reading can flow in 2 ways:

3. Intensive – extensive – skimming – scanning;

4. Extensive – intensive – skimming – scanning.

The last variant is the most effective as it develops all others kinds of reading.

Reading as perceptive kind of activity – is the process of visual perception of printed material and its understanding with various degrees of fullness, accuracy, and profundity.

Reading, as a kind of teaching a foreign language, is understood as its usage to acquire the language material and extending of knowledge.

The speed of reading – is possession of letter-sound relations, the skill of connecting acquired material into meaningful groups and forming them into intonation. Understanding of the text is covering the meaning, which is presented with the help of the language form.

Quality characteristics of text understanding are:

· Fullness of understanding is the measure of information, extracted from the text by readers;

· Profundity of understanding is interpretation of the extracted information (understanding of the author’s plot);

     Extensive reading provides at most full and accurate understanding of the information, which the text contains.

Intensive reading flows with great speed. Its goal is to get the main information from the text. Skimming is getting general imagination about the text (article, book). 

Reading a foreign language is a kind of speech activity, which allows reproducing one of the forms of real communication in a foreign language. The result of reading is the process of getting information. According to this function teaching reading must be built to make pupils accept it as a real activity, which have practical meaning.

Communication between people can flow in 2 ways: changing thoughts (speech) and with the help of books (writing, reading). Correct attitude to reading as the separate kind of speech activity is determined by its communicative aim. According to it we must build teaching of this kind of speech activity. The lack of  time cannot permit to form good reading skills. That’s why it is necessary to determine the objectives of this process. For it we must find the essence of the practical mastering of the language. It consists of skills of a student to use the learnt material in his practical activity; the specific of the future career of a student and the kind of educational institution where he studies. For example, students of a technical vocational school must translate the definitions of equipment and working processes. In medical vocational school much attention is paid to translation of medicine and its receipts.

Practical mastering of the language is necessary not only for the future job but it is also an element of general culture.

In the process of reading we always analyze language difficulties and synthesis is made according to comprehension of the content. Synthetic reading implies getting information from the text accepting analysis and translation. Synthetic reading of the special texts which contain familiar vocabulary can help speaking and understand of its content.

The goal of reading with analyses is to develop some skills:

1. Lexical analysis of the text which helps to translate unknown words or lexical combinations. It contains special meanings of words which are formed by conversion. It implies also skills to determine which part of the speech is an unknown word with the aim to find it in the dictionary and choose the suitable meaning according to the context.

2. Grammatical analysis of the text requires skills of determining the features which show the way of understanding the functions of words (for example, be, have, the, do, will), to use prepositions. We should teach to determine the functions according to their place in the sentence, the ways of grammatical features. 

In practice there is no clearly seen line between the lexical and grammatical analyses. They are connected with each other.

Teaching silent reading requires large and purposeful class and extra class work with the help of the teacher or themselves. Teaching reading must be organized to show students the way of work. We should teach students reading with mastering the main content. It can be achieved with the help of preparatory work and speech exercises which make to find some words which will help to understand the content. The goal of reading is not its word by word translation into the native tongue but determining the main information with the help of those words. The following control is not checking the required language material but checking the level of the text understanding. Understanding of all the sentences and words is not necessary in the process of reading with understanding of the main idea. 

In teaching reading with analysis there must be preparatory exercises which have the goal to identify new grammatical structures and translate them correctly. According to this kind of reading we can suggest the following way of work: explanation of new grammatical material and doing exercises; doing exercises before the text; reading the text mastering the content; reading the text and analyzing which have the aim to understand difficult parts. 

The goal of exercises after the text is mastering the language material. In the process of reading students should understand the sense and their logic, they should guess the meaning of unknown words.

Great part of the learning process belongs to reading out of the class. Texts for this kind of reading are often dull, and difficult. Usually students must write down unknown words (their number is too big). This diminishes the value of reading out of the class. Work with the organization of reading is built according to the kind of reading. Articles or texts which are suggested to analyze require organizing of work during which students’ attention is paid to the language means expressing the content. Reading of the common group material has its own advantages. Teacher has an opportunity to analyze the text before it is read, to identify all difficult moments. Teacher can concentrate attention on linguistic and extra linguistic supports, which are in the text.

In this case checking includes the skill of analyzing and possessing the ideas on the native tongue. Reading by all pupils applies teacher to the methods which are necessary and involve all the pupils in the work during 10-15 minutes.

Individual reading must take place on the later stage of teaching English, when pupils already know the methods of reading and their level allow checking the degree of understanding of the read text. Reading out of the class requires great work not only on the part of students but also on their teacher'. He must carefully analyze the text which he gives for home reading. Its content helps to put the goal of reading and this helps to choose the methods of the work. According to the type of reading the teacher should organize the work based on new vocabulary. We shouldn’t permit students to use the written translation which they have made.

In the process of reading with analyzing teacher can allow pupils to use their vocabulary-books. But they mustn’t use them during non-translation reading. Teacher should follow the main goal – to teach pupils to look at the text as at the source of information.

To teach pupils to read is to teach practical usage of the language, to give them skills of self-work which must live in them during all their life.

Reading can be prepared and unprepared. Prepared reading is preceded by language material of the text (grammar, vocabulary, etc.). Unprepared reading isn’t preceded by the work based on the content of the text. Teacher must lead gradually from prepared reading to unprepared one.

Text material for reading
Reading material is language input. By giving learners a variety of materials to read, instructors provide multiple opportunities for students to absorb vocabulary, grammar, sentence structures, and discourse structure as they occur in authentic contexts. Students thus gain a more complete picture of the ways in which the elements of the language work together to convey meaning.

In school pupils learn to read, understand and translate the text which is based on vocabulary and grammar which are known for the students. The following grammatical forms are often used in texts: modal verbs + passive infinitive, a noun as an attribute, gerund, verbal noun, infinitive as an adverbial modifier, the Present Indefinite Active and Passive, the Future Indefinite Active. Much attention must be paid to these forms.

A text must contain an unknown vocabulary. A great number of scientists speak about non-translation ways of discovering the meaning. Pupils guess it according to the context, through familiar elements, which they meet in a word, through the similar sounding and meaning with the native language. This skill can be easier developed through the connection of the material of the English language with other lessons. 

A great part in the teaching reading process is given to the material from fiction and the texts from country-study. This material has an educational meaning.

To organize the process of teaching reading different books are published. Their goal is to make pupils acquainted with the geographical position of the country which language of which they study. Such books give wonderful material about this country: its lifestyle, art, science, customs, and traditions. 

At the beginning of the process texts must be much easier. The following themes are given: “Biography”, “My family”, “My apartment”, “Vacations”, “Our country (town).” The work after reading must flow in 2 ways, which are closely connected with each other: work with language analysis of the content and the place of this book and its author in the world literature. That’s why before reading it would be better to speak about the author’s life, his creatures, to describe the epoch in which he lived or the real events which took place in his book. It is necessary to tell about the every-day life of the country, its specific features of social life. Making the students’ attitude more emotional would help towards better understanding. Visual aids such as photos, maps, and diagrams help learners preview the content of the text, guess the meanings of unknown words, and check comprehension while reading. Besides this would provide special extra-linguistic keys in the text, which would help to understand the reading material. Work with the language means takes place in the process of reading with analyzing elements, as a result of which understanding of the content is provided.


It is known that we can’t use any text we want  children to read. Teacher must take into his consideration some qualities of texts. There are 3 criteria used for text selection.

1. Readability is usage of suitable language. It means: 

· The text mustn’t contain more than 5 unknown words, otherwise students won’t understand the content;

· it also refers to grammar;

· The plot must be clear, not cut. There should be the beginning of the story, its main part and the end;

· Volume should be suitable.  The elder pupils are the longer text is;

· Fonts. Its clearly seen that at the beginning of teaching reading the fonts are bigger and bolder;

· Abbreviations. The text shouldn’t contain many unknown abbreviations.

2. Suitability. The term “suitable text” means that it takes into account:

· Students’ level;

· Syllabus;

· Pupils’ interests;

· Children’s age.

3. Exploitability is the degree of integration (into another skill). Teacher can’t use the text independently. There is no matter in it. It’s necessary to be connected with other tasks before or after the text. For example, after reading pupils should discuss the read material, write summary, etc. It depends on situation analysis (level, age, syllabus, standard, etc).

Many language textbooks emphasize product (answers to comprehension questions) over process (using reading skills to understand the text), providing little or no contextual information about the reading selections or their authors, and few if any pre-reading activities. Newer textbooks may provide pre-reading activities.

Another problem with textbooks reading selection is that they have been adapted to a predetermined reading level through adjustment of vocabulary, grammar and sentence length. This makes them more immediately approachable, but it also means that they are less authentic and don’t encourage learners to apply the reading strategies they will need to use outside of class.

Texts of the right reading level are neither too easy nor too hard for a particular reader. “Choosing texts of the right difficulty and interest levels will encourage learners to read and to enjoy what they are reading.” ( Alexander, Jetton & Kulikowich, 1995). Vocabulary, word length, grammatical complexity and sentence length are traditionally used to indicate the difficulty level of the text.

The subject matter of a book is also an important factor. For instance, readers with substantial prior knowledge of the subject will be able to use their knowledge to read more difficult texts. Cultural factors are important when choosing books for non-native speakers.

For both children and adults, native and non-native speakers it is important to use authentic texts. This means the materials written with readers in mind. It is also important to use a variety of authentic texts, including both information texts and narrative or story texts. When assessing the difficulty level of a text, it is important to consider the language used, as well as its subject matter, interest level and assumed cultural knowledge.       

    Besides of the complex grammatical constructions, which make understanding unclear, phraseological complexes are also gone through the analysis. These may be such phraseological constructions, which have similar ones in Russian: during his teens’, to keep body and soul together; which have no similar constructions and they are connected with the history and every-day life of the country. For example, I have heard your Fourth-of-July speech; to the Continent.

Reading of the text, which has country-study meaning, and acquaintance with its masterpieces and the most famous writers of the country of the  language under study provides great interest not only to masterpieces and the country but also to the language, a great deal of expressions, forms of giving information in native and foreign languages. This must take a great place in class work, home reading and extra class work.

Reading assessment
There are two forms of reading assessment. The first is to find out how well children are reading in order to help them improve (diagnosis). Diagnostic assessment is about giving feedback and assistance to learners. The second is to measure how much progress has been made. “Both forms of assessment are needed for affective reading instruction.” (Caldwell, 2002). In beginning reading, assessment is normally done by listening to learners reading aloud. Teachers assess word recognition and fluency in this way. Beyond this stage, assessment should focus primarily on text comprehension.

Text comprehension is usually assessed through questions. Questions should focus on main ideas and viewpoints, not minor details. These are called higher order questions. Methods of assessment vary with the types of responses learners make to the questions. The learners’ responses can be in the form of a multiple-choice response, short answers or extended pieces of writing. Materials used for assessment reading should ideally be authentic. They should reflect the type of reading normally encountered in daily life. 

    Teaching reading appeared many centuries ago, but independent reading lessons, we mean that they were included to schedule, were born not long ago, in 60-s of 19th centuries. Teaching reading becomes more and more separated from teaching writing because their psychological and physiological bases are different.

So, reading lessons is the main form of preparing for an independent reading activity, thus their structure and kind must be aimed to it, and all other kinds of activities can be and should be used but only as means and ways which help to achieve better results. Reading independence is easily achieved in the first reading lesson. The first lesson is the lowest line of such independence. But there is no the highest point of it. To form reading independence we must use different texts (books), in which students learn to see their potential interlocutor, identify them and choose those who are interesting to them, whom they want to listen to and to hear. Simultaneously pupils want to acquire accurate, fluent, expressive, and conscious reading as quick as possible. In order to pronounce this speech, to hear it, memorize, understand and to imagine what they are said about, to endure the events and at last to appreciate the experience which they has got.

During the first – the fourth week – according to child’s abilities – reading independence can appear in different levels: somewhere a child is confident and can work without teacher’s help, somewhat he does correctly with the help of his teacher, where he acquires some habits, and somewhat teacher only demonstrates to him but does it himself. Elementary reading will be finished when a child acquires reading thoroughly, i.e. he doesn’t need any more the teacher’s help in conscious choice and reading necessary and useful books.

Another group of reading features is connected with the pupil’s skill to pronounce another’s speech with accuracy, fluency, consciousness and expressiveness. For these purpose we don’t need a book-interlocutor but an unfamiliar text. Fluency, accuracy, elementary expressiveness and understanding of foreign speech are formed much  easier and quicker.

And the third group of reading features is formed while reading fiction. It’s aim is to teach students to think because to read and to think is very difficult

It is known that the ability to understand another's speech in all ways is a particular talent which can’t be formed by anything. But a person should try to understand it. They say “A book can’t give more than a person can get from it”. But the teacher’s object is to teach students to get what they need and what they can receive. 

Well, there are 3 kinds of reading lessons: reading lessons themselves, classroom reading and home reading. Of course, they must be aimed to the development of reading independence.

Mistakes and  their correction

The pupil who made a mistake must try to correct it himself. If he cannot do it, his classmates correct his mistake. If they cannot do so, the teacher corrects the mistake. The following techniques may be suggested:

     1. The teacher writes the word (e.g., black) on the blackboard. He underlines “ck” in it and asks the pupils to say what sound these two letters convey.

2. One of the pupils asks: “what is the English for “черный”?” if the pupil repeats the mistake, the “corrector” pronounces the word properly.

3. The teacher or one of the pupils says: “find the word “черный” and read it.”

     4. The teacher corrects the mistake himself.

5.The teacher tells the pupils to write the word “black” and underline “ck”. Then he says how the word is read.

The teacher can correct a mistake in the process of reading a passage or after finishing it. The mistake should be corrected at once while the pupil reads the text if he has made it in a word, which will occur two or more times in the text. If the word doesn’t appear again, it is better to let the pupil read the paragraph to the end. A teacher should follow pupils' reading and mark their mistakes in pencil.
Chapter III.  Research work
    Reading a foreign language is a kind of speech activity, which allows reproducing one of the forms of real communication in a foreign language.

Teaching reading is a difficult work. Teachers must be aware of the progress that learners are making and adjust instruction to the changing abilities of learners. It is also important to remember that the goal of reading is to understand the texts and to be able to learn from them.

Reading is a skill that will empower everyone who learns it. They will be able to benefit from the store of knowledge in printed materials and to contribute to that knowledge. Good teaching enables learners to learn to read and read to learn.     

So, it is a well known fact that reading is one of the main elements of teaching a language (native or foreign). There are different kinds of reading: aloud, silent, searching, skimming, acquainting, learning, looking through, etc. No doubt, the basis of all these kinds are given at school. Teaching reading begins from the alphabet and the sounds which this or that letter gives. Then a pupil should read words and separate sentences. After it he reads smaller texts which grow from grade to grade. These texts should contain not only familiar vocabulary but also new words to enrich pupils’ vocabulary. Some of such words must be guessed from the context. Reading skills can be checked not only in the process of reading itself, but also through questions and pictures based on the text, characterizing the main heroes, through “true or false” tasks.

There is no sense in teacher’s work if he doesn't teach his pupils to read and understand the material for reading. Reading helps to acquire a foreign language. It also has an educational meaning. So, the main goal of a schoolteacher is to make his pupils read and  speak.
To prove or neglect the hypothesis stated we need practical proof.
     We passed our practice in school № 10   , in the town Slavgorod
Our investigation consists of three stages: 

· preliminary investigation

· intervention

· data collection and analyzing

     Rationale:

Our investigation conducts in the 6th grade. There are 10 pupils in the target group. The level of the pupils' knowledge is secondary. There are 3 bright pupils who catch the material on the fly. They can express their thoughts and ideas in English, read and understand the content of the text. 4 pupils have middle level of knowledge of English. But they do their best in mastering it. 3 pupils have poor knowledge of the subject. They almost cannot read at all . But the pupils of the target group understand the role of the English language; they want to know it well. So, they are motivated for studying English. We noticed that very often the pupils were active at the lesson, gave correct answers but when they were asked to read they didn't recognize the words in the text and didn't read them correctly. It was worrisome and we switched to a purely skilled-based approach.
. So, we defined the puzzle: it is worrisome that the pupils of the target group couldn't recognize the words in reading and did a lot of mistakes.

   We asked the following questions to ourselves:

   1) Do we follow the progression of reading activities?

   2) Do we balance pre-reading and post-reading activities?

   3) Do we practice the pupils in rules of reading?

Accordingly, we stated the hypothesis: if we use the most effective methods of teaching reading, it will help to improve pupils' reading skills.

So, we worked out the following action plan: 

	  WHAT TO DO
	INSTRUMENTS FOR                                               EVALUATION AND                                                      MEASURING PUPILS'                                                  PROGRESSION 



	1) to invite the tutor to observe the lesson to see what activities should be exploited

2) to investigate problems,                                                            peculiarities of the target group to see                                                                                          how I can help them. 

3) to practice the pupils in reading  activities.

4) to balance pre-reading and post-reading activities designing for accuracy.

5) to collect and analyze data collection and analyzing.
	observation list

self-assessment list

evaluation list

field-notes

field-notes

pie-chart


Preliminary investigation.

Goal: to check the level of pupils' reading skills.

For this purpose we used the following:

 1. Questionnaire for the teacher (Appendix I) 

 2. Self-assessment list for pupils (Appendix II)

 3. Observation list (Appendix III)

 4. Finding differences
 5. Reading of the text for the main idea and multiple choice.

Situation analysis:  analyzing the results of this stage we have made the conclusion that not all the learners know the reading rules and not all of them understand the text, always they need translation. Often they misread some words. The teacher suggests the learners exercises for better understanding. It makes the work easier. But in spite of it there are many mistakes in the learners’ works. It is obvious that pupils’ reading skills needed improving. The results of this stage can be shown in the following way.
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Intervention.

Goal: to improve learners’ reading skills.
 During all our lessons we tried to make the learners to read better. We noted that the most difficult for our pupils were the following rules: how to read the letters “g”, “c” with different vowels, reading of such combinations as “sh”, “ch”, “kn”, and “wr”. Every lesson we revised these reading rules. Every rule had its own key word, that’s why the pupils could easily remember the rule itself. The pupils read different words according to the reading rules, memorizing one word for this or that rule. For example, the rule “G+E” was represented by the word “gentle”, the rule about “gh” in the middle and at the end was represented by the word “light”, etc. So, the learners could remember these rules easier. They were to read a lot of words for different rules. 

When pupils learnt new words, they memorized their transcription. During dictations they wrote them with transcription. And they learnt new words by pronouncing them in chorus.  So, the learners of the target group knew how this or that word was read.

Data collection. 

Goal: to follow the learners’ progression in reading.

For this purpose we use the following:

1. self-assessment (Appendix II)

2. true or false 
3. reordering 

4. transcribing
5. reading the text 
Analyzing: the results of data collection are much better than in the preliminary investigation. So, we assured that our work helped the pupils to improve their   reading skills. It should be noted that our pupils read correctly different words. Their understanding of the text became much better. Learners’ motivation is higher than it was because they did interesting tasks and they began to understand much more than before. So, if we compare the initial and final results  we’ll see that the latter are much better.
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It is so because every lesson pupils revised and were practiced different reading rules and that are the bases of the correct reading. Pupils in the 6th grade were very industrious. Of course, this fact is one of the reasons of our achievement in pupils’ reading skills. During our work we also tried to develop learners’ memory. Thus, our hypothesis was proved to be right, i.e. if we use the most effective methods of teaching reading it will help to improve pupils’ reading skills. It is very important to continue such work as we did. Pupils need some more new rules. It is necessary to practice at least one reading rule a lesson for its better memorizing. It will be the greatest result if the pupils are learnt to read and understand a text simultaneously (without any translation).    
Conclusion

Reading is one of the most important skills to be taught at school. We can’t call a person competent in the language if he is not able to read in a foreign language.
Reading is understanding written texts. It is a complex activity that involves both perception and thought. Reading consists of two related processes: word recognition and comprehension. Word recognition refers to the process of perceiving how written symbols correspond to one’s spoken language. Comprehension is the process of making sense of words, sentences and connected text. Readers typically make use of the background knowledge, vocabulary, grammatical knowledge, experience with text and other strategies to help them understand written information.

Learning to read is an important educational goal. For both children and adults, the ability to read opens up new worlds and opportunities. Most people learn to read in their native language without difficulty but they experience some difficulties while learning to read in a foreign language. Reading instruction needs to take into account different types of learners and their needs. Research has shown that there is a great deal of transfer from learning to read in one language to learning to read on a second language.

They deal with different aspects of reading that are important in the planning and design of instruction and materials. The context of reading is important. For instance, children and adults who are learning to read in a language different from the native one will also need to learn about the culture of the second or foreign language, because texts are written for a specific audience in mind. Cultural knowledge is present in the texts and it is assumed that the reader is familiar with such knowledge.

Both research and classroom practice support the use of a balance approach in instruction. Because reading depends on efficient word recognition and comprehension, instruction should develop reading skills, as well as build  learners’ knowledge through the use of authentic texts.     

Recommendations for young teachers:

1.  Present and practice reading rules;

2. When choosing a book take into account the learners’ interests, as well as the subject matter of the text.

3. Introduce reading materials of different types (genres) and topics.

4. Choose instruments for evaluation and measuring pupils' level of knowledge and their skills  appropriate to the level and the type of learners.

5. Choose reading materials that draw on learner’s lives. 
     6. Balance pre-reading and post-reading activities
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                                                                         Appendix I
Questionnaire for the teacher

Stage of investigation: Preliminary investigation.
Goal: to define the role of reading in teaching-learning process.
Questions:

1. What do you think is the role of teaching reading?
2. What are the main stages of teaching reading?

3. Which stage (pre-reading or post-reading) takes more time at the lesson?
4. What activities do you use at the pre-reading stage?

5. What activities do you use at the post-reading stage?

6. Do you use any activities at the while-reading stage?

7. How often do you conduct reading lessons?
Appendix II
Self-assessment list for pupils

Stage of investigation: Preliminary investigation.

Goal: to find out pupils’ attitude to their own reading skills.

	Skills
	Poor

(2)
	Satisfactory

(3)
	Good

(4)
	Excellent

(5)

	I can read the text
	
	
	
	

	I know reading rules
	
	
	
	

	I understand the content of the text
	
	
	
	

	I retell the text 
	
	
	
	


Appendix III

Observation list

Stage of investigation: Preliminary investigation.

Goal: to see what activities should be exploited.

Date:   January, 12                                                 Tutor: Shklyarova O.I.

	Stages
	Comments

	1. The Pre-reading
	There was no preparatory work. The teacher didn’t explain the tasks. The purpose of reading was not defined.  Vocabulary work was not arranged. The difficulties were not overcome.



	2. While-reading
	It was boring. The learners only read and translated the text.



	3. Post-reading
	The teacher didn’t apply the techniques and activities to check pupils’ comprehension  of the text.



	Recommendations
	Balance Pre-reading and Post-reading activities; arrange preparatory work.




Appendix IV
Questionnaire for the pupils

Stage of investigation: Preliminary investigation.

Goal: to define the pupils’ attitude to reading in English.
Questions:

1. Do you like to read in English?

1) Yes

2) Sometimes

3) No

2. Do you always understand what you read?

3. What kind of stories do you like to read in English?

1) Horror

2) Funny

3) Historical

4) Biographical

4. Do you always read correct?

5. Can you read with intonation?

Appendix V

Field-notes
Stage of investigation: Preliminary investigation.

Goal: to follow the development of pupils’ reading skills.

	Date
	Action plan
	Comments

	January, 12
	1) To invite the tutor to observe the lesson of reading.
	I invited the tutor to observe the lesson to find out what activities should be exploited. The lesson was not successful. Pupils were passive, they could hardly answer my questions, they made a lot of mistakes in reading the words. Pupils couldn’t translate the text and catch the general info. May be the text wasn’t interesting for them?
The tutor recommended me to balance the pre-reading and the post-reading activities.

	
	2) To suggest the teacher to answer the questions of the Questionnaire.
	I suggested the Questionnaire to the teacher to define the role of teaching reading in teaching-learning process.
The teacher pointed, that reading is one of the most difficult activity to be taught at school. So, it is important to develop these abilities.

	January, 14
	To suggest the pupils to fill the questionnaires.
	I suggested questionnaires for pupils to find out their attitude and interests in reading in English.

	January, 15
	To suggest self-assessment lists to the pupils.
	I suggested self-assessment lists to the pupils to define their own reading abilities and their attitude to teaching reading.
The pupils have problems in reading and retelling the text.

	January, 15-21
	To study methodical literature about reading, its types, stages and activities.
	I studied a lot of materials of Russian and foreign methodologists and understood, that the activities should be sequenced, stages logically connected; the pupils should be prepared to reading. The teacher must define the purpose of reading (for the main idea, for general info, specific info), and take into account the criteria of selecting the text (the age and the interests of pupils).

	January, 21
	To balance the pre-reading and post-reading activities and thus to prepare pupils to reading comprehension.
	I try to plan my lessons according to the material studied. 

	January, 22
	To conduct a reading lesson
	The lesson was more successful. Pupils were active, they covered the text I suggested them. At the pre-reading stage I used different teaching methods: mind-mapping, problematic questions, brainstorming. 
Pupils were ready to read the text. At the post-reading stage pupils were able to fulfill all the tasks. 
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